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scaffolded learning strategies contribute to the effective integration of both language 

and subject matter knowledge. 

Keywords: Scaffolded Knowledge Integration (SKI), Content and Language 

Integrated Learning (CLIL), Language acquisition, Pedagogical framework, 

Interconnected nature, Scaffolding techniques. 

CLIL emphasizes the integrated teaching of language and content, recognizing 

the interconnected nature of the two domains (Coyle, Hood, & Marsh, 2010). SKI, in 

turn, provides a scaffolding framework, supporting learners in navigating the 

complexities of language and subject matter concurrently (Gibbons, 2002). 

Interconnected Nature of Language and Content: 

The symbiotic relationship between language and content underscores the need 

for effective integration strategies [4]. SKI acknowledges this synergy, guiding 

educators in bridging language gaps while simultaneously advancing content 

understanding. Content and Language Integrated Learning (CLIL) fundamentally 

recognizes that language is not a separate entity but is intricately woven into the 

fabric of academic disciplines. In CLIL, the learning of content and language occurs 

simultaneously, emphasizing the symbiotic relationship between the two. 

mailto:gulnara.baratbaeva@mail.ru


“Language and identity in the digital age: social media, online communication and 

language use” international scientific-practical conference 18 may 2024 

 
556 

 

According to Dalton-Puffer (2007), language is not merely a tool for conveying 

information but a means through which concepts are constructed and understood. In 

CLIL classrooms, content is presented and acquired through the medium of a target 

language, leading to a dynamic interplay where language is not a mere vehicle for 

communication, but an integral component of knowledge construction. 

This interconnectedness extends to the linguistic demands embedded in 

academic content. Academic language, characterized by specific vocabulary, 

structures, and discourse conventions, becomes an essential aspect of understanding 

and conveying subject-specific concepts [2]. The seamless integration of language 

and content in CLIL acknowledges that mastering a subject involves not only the 

comprehension of its content but also the acquisition of the language in which it is 

presented. 

The language used in CLIL classrooms is not generic; it is tailored to the 

disciplinary conventions of the content being taught [4]. This recognition of the 

specificity of language in various disciplines highlights the need for targeted 

language support within the context of content instruction. Scaffolded Knowledge 

Integration (SKI) responds to this need by offering support structures that address 

both the linguistic and content-related challenges students may encounter [5]. 

Collaborative learning experiences further enhance SKI in CLIL by promoting 

interaction and shared understanding among students [3]. Peer collaboration becomes 

a scaffold itself, fostering language development and content comprehension. 

Collaborative learning plays a pivotal role in the CLIL environment, enhancing 

Scaffolded Knowledge Integration (SKI) by fostering interaction, shared 

understanding, and the joint construction of knowledge among students [3]. This 

collaborative approach aligns with the principles of CLIL, where language and 

content are intertwined, and learners engage in meaningful interactions to deepen 

their understanding of both. 

In CLIL classrooms, collaborative activities provide a scaffold for language 

development as students work together to negotiate meaning, share ideas, and express 
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complex concepts [3]. Peer collaboration becomes a valuable support mechanism, 

offering diverse perspectives and linguistic input that contribute to the overall 

learning experience. 

Collaborative learning stands as a cornerstone in CLIL classrooms, 

intertwining seamlessly with Scaffolded Knowledge Integration (SKI) to create a 

dynamic and interactive learning environment [3]. The importance of collaborative 

learning is echoed by researchers who emphasize its multifaceted impact on both 

language development and content understanding. 

Vygotsky's socio-cultural theory posits that learners construct knowledge 

through social interactions and collaborative activities [7]. In the CLIL context, 

collaborative learning aligns with this theory, allowing students to co-construct 

understanding through dialogue, negotiation, and joint problem-solving. This social 

interaction not only enhances language acquisition but also facilitates the integration 

of content knowledge, creating a holistic learning experience [5]. 

Nunan (1992) underscores the role of collaboration in creating a language-rich 

environment. In CLIL, collaborative tasks become a scaffold for language 

development, providing learners with opportunities to engage in meaningful 

conversations, share diverse perspectives, and develop a deeper understanding of 

both language and content. 

The interplay between collaboration, SKI, and CLIL reflects a comprehensive 

approach to education. By acknowledging the interconnectedness of language and 

content, educators can design collaborative tasks that provide a supportive framework 

for language development while fostering a deeper understanding of academic 

content. 

Furthermore, collaborative learning in CLIL classrooms mirrors real-world 

situations where individuals need to work together to solve problems and 

communicate effectively across diverse contexts. This connection to authentic 

communication enhances the relevance of language acquisition within the content 

learning process. 
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The implementation of SKI in CLIL classrooms requires a nuanced 

understanding of practical strategies. Educators can integrate scaffolding techniques 

systematically, ensuring a balanced approach that supports language acquisition and 

content understanding concurrently [3]. The successful integration of Scaffolded 

Knowledge Integration (SKI) in CLIL classrooms requires careful consideration of 

practical implications and effective implementation strategies. Educators play a 

crucial role in designing and implementing scaffolding techniques that support 

students in both language acquisition and content understanding. 

According to Coyle (2008), successful CLIL implementation involves a 

balanced integration of language and content, with educators acting as facilitators of 

both linguistic and cognitive development. This approach emphasizes the need for 

targeted support, recognizing that scaffolding should be tailored to the specific 

language and content demands of each discipline. 

One practical implication is the incorporation of pre-teaching and previewing 

activities to familiarize students with key vocabulary and concepts before engaging in 

content lessons [5]. By providing this linguistic preview, educators offer a scaffold 

that facilitates comprehension, allowing students to focus on the content during the 

main lesson. 

Graphic organizers, as suggested by Gibbons (2002), can serve as powerful 

tools for organizing information and enhancing understanding. These visual aids 

provide a scaffold for both language and content, assisting students in comprehending 

complex concepts by visually representing relationships between ideas. 

Ongoing professional development for educators is another crucial practical 

implication. As CLIL continues to evolve, teachers need to stay informed about 

effective scaffolding techniques, language support strategies, and the latest research 

in the field [4]. This continuous learning ensures that educators are well-equipped to 

implement SKI successfully in diverse CLIL contexts. 

Conclusion 
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In conclusion, the critical role of Scaffolded Knowledge Integration in the 

CLIL context lies in its ability to harmonize language and content learning. As 

educators continue to explore and refine these integrated approaches, the educational 

landscape stands to benefit from enhanced language proficiency and deeper content 

understanding among students. 

The interconnected nature of language and content in CLIL underscores the 

inseparability of these two elements in the learning process. Language is not only a 

medium for communication but an integral part of knowledge construction, shaping 

how content is perceived, understood, and expressed. 

Collaborative learning in CLIL, when integrated with Scaffolded Knowledge 

Integration, becomes a powerful tool for language development and content 

understanding. Through collaboration, students engage in meaningful interactions 

that support both their linguistic and cognitive growth. The practical implications and 

implementation of SKI in CLIL involve a dynamic interplay between language and 

content, requiring educators to carefully tailor scaffolding strategies to meet the 

specific needs of learners in their classrooms. 
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